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Abstract

This article aims to highlight the role of metacognitive self-regulation strategies in the
development of critical thinking related to understanding philosophical texts among
secondary school students. Based on a cognitive approach to learning and relying on a
descriptive analytical methodology, a metacognitive self-regulation strategy was applied. This
standard is based on the metacognitive self-regulation cyclical model (Zimmerman &
Moylan, 2009) in addition to an assessment critical thinking performance grid on the task of
understanding the philosophical text according to Facione (1989) model. This study was
conducted on a purposive sample of 60 students, comprising 38 females, at the second level of
the baccalaureate in the fields of Physics Sciences and Literature at Moulay Abdellah
Institution in Rabat during April 2024. The statistical analysis of the field data using SPSS
revealed that, despite the variance in critical thinking levels between genders in favour of the
female group, and between fields in favour of the Physics Sciences group, a higher level of
metacognitive self-regulation strategy use by students and its sub-dimensions (task analysis,
self-motivation beliefs, self-control, self-observation, self-judgment, and self-reaction)
increases the degree of critical thinking and its sub-dimensions (interpretation, analysis,
evaluation, inference, explanation, and self-examination) in understanding philosophical texts.

Keywords: metacognitive self-regulation strategies, critical thinking, secondary school
student
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